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BRI R B 1S b & TIF (DAh
L) IRBESREFELL I > A
ZEFRERTEW R ER GO T- 3 O
RENNELE - FEERBLESEAIRE - —JTHIE A
e BT A S BERE AT R R AR 52 B s BT IR
FREL > SA— TR R R E Y A TS
ELRT) - EEE T EREEIEHENE - E LR
WE T R=FEREEE - BEMEAEA -
BB ERAEEEET o I
I R 2 R B B B 2 R DE R
KRR BARBHRPEDI-thE S T -
B 16 ThE E RadisFE A (2020) HEETAI
SH1E (Trauma-Informed ) FEAH AL T
RERERGRE > Wi KA NES IR AR A
FIFERANS - B R Biw AR B
HIEROBESFIAIRE - BAREATE V)
[ o AT » 51 5 88 5 B E 22 AR Al
BHIE T TEE Al RE R E -

X
i

38 A% T BIMG R — 3] H B & &
FHE o EARMEETTIERN - —HE
BISENER+ A - MERMBEZ 2
AE BRI T RS E 5 - Al th B
B 25 — fR T RARY R B ~ B U
Bl% (Vicarious Traumatization) ~ #&1H
JiZ (Compassion Fatigue ) Fl1H HiHEHE
%% (Bent-Goodley, 2019; Mersky et
al., 2019) -~ AIBAIEH L& TIEEH

( Trauma-Informed Social Work Practice )
T R AR AR AR » AR & RE
ISt e A1 55 ] s 28 5 T ) % 3 e o B A
KFERTT » DUESVERBE I E T A E e R
EERBEE EES - HBIHE AR
SE & Y B0 2 T R 2 Y Bk B B 4

(Levenson, 2017 ) -

B LBEERI A - (ERIEA
TERVEETR ~ TET At TEFEAEL
HOESARINE » DUkt TREEA HH IE
HHABCEAIGHE - EMmEFAIGHIER
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HIBE TR K — - T Am e 2 SRl

& - BB 2 iR R R

e - HHHarrisE2Fallot (2001) 2
BIEFITE —& » BIEEMREREE T -
HENBH M ERT - LFNAIG
B LR BRI BE A A0S - 8 TR
FE R AR5 R AR 3% G T AR BEARES 1 > DU
a2 AlE 2FK - LB = Al& FF
TERFANETT (Knight, 2019; Lewis et al.,
2022) © # it HarrisEdFallot® & T A5
1547 (Trauma-Informed Care) > ]
S OE iR R B R E 5 TR R BT 2
BILAfE ~ EFipa@ - ERERSS - BT
FAMEZE TS o M EBREE HIZETE
B0 (Center for Disease Control and
Prevention ) fR#EHarrisFFallotd) {5
KIS ML o2 A5 AR B g A 0

( Trauma-Informed Care/Trauma-Informed
Approach) (Hepscher, 2020) ©° 20055
) 3 B8 2] ¢ 1) 5 801 175 e 3 L 410 DR 7 e
37 0 HR & HES) DIGETR B AW BIEGANE
HEFE » I REE B IR L - RS @
TR BIE B A2 B ~ E2
By NFERE - Slfi foh Bh HL 57 4 B A I GE S
S (Substance Abuse and Mental Health
Services Administration, 2014a) ©

RIS RNE R ERAUES AL A » K
AR5 HR L& VAR RIS S R TR &

e AEAR G RECE 5 LIFRE - BE
FHEZHEE (SAMSHA, 2014b) © H
Rl s N R BT B S RN 1E BB AR =X - 8
T MR 35 B S TR O B (R R Al S
% (Substance Abuse and Mental Health
Services Administration, ffjfZSAMHSA )
VOB R A RER ~ 7S PE R Al B {0 T 8
I (SAMHSA, 2023) © ZAMM > fEE# L
{E_ LRI BIGHARIIGRIIER - ERIRE R
&N RE B OEZAIGE R E R
B Harris B Fallot 200 1 5FFr 2 HH A% LU 37
BIE R ERIRBS B E ARTE (Becker-
Blease, 2017; Knight, 2018, 2019; Sweeney
& Taggart, 2018 ) ©

EMEHITEE %5 (Trauma-Informed
Practice ) BLAIZAHIEIEF#E (Trauma-
Informed Care) & {4 &H A AMH >
BIGHAIE EH5 2 falig R/ A B8 TAE »
111 815 R0 175 M 8 o 20 B B 3 £ Al
5 B R ABCER S B 1 ¢ 22 R Bl L
. (Trauma-Focused Approach) fR&[%f
EEMRIGR T LIt Bh (Knight, 2019;
Levenson, 2020) - A] B EGHIE HE
)+ 2 B AR R B HAE ) Bl A
B TR E £ RBRIRERE B R E A A
154 B 0 MR A% 3 0 LAPRESY > BRARE &
BIGREEE N BERTMEZEE ) (BB
Fil > 2016 : Brown et al., 2012 5 ) i
MR T E A SO EEE R > Dk
TERA R A FHE ] (Gold, 2001; Knight,

HEHREFF 189 4

376

THRE 114453 A



MEE 5-mik

e TR KT HTA Grol RAIZ R

2015) ° {EERAISGHIERFEB T T
A HETERAIGAE R EEE (2
RAtENE N GEN 2B > 2024 ¢ EE
N A 3E R B R A B S B e
2021 : BAEREFIER - 2021) © BR T LA
TEBZERTIN  BEEHREMT
TAEREREREE b FARREYEE
HIBIEZHRITEHIRE ©

AlIGHTEL LHAE (Trauma-
Informed Social Work Pedagogy ) 1#B)52%
AW B E S LIEZ % > IR
AN ~ ZUERNS ~ B IERE A
%R (Posttraumatic Growth ) #fAEZE
RME B #E 2% (Carello & Butler,
2014) o HRREZEPEA ATRE Rt TEHE
BRI R R B B R S S S Bl
o IR BRI MERE E S - B RER
A2 BRI AN EHRA  FIRe A B
T fe B (Hepscher, 2020; Vasquez &
Boel-Studt, 2017) ©

BHENBIGHIE EWER RS FEE
H o AISRATZ HUE E AR (5 i 1 B
HEEEN R ER % T RESUIRALE E
BREERE - BERAESEHE—
(= A 22 & (Thompson & Carello,
2022) ° A HEEFEEELRG - 2
HEAFPOMEBRGAET LER - L
AR EE R B OfEfE o F— K
B2 AR Er A > EREGLAIGLR

HEE AR R 2 S (Harrison et

al., 2020) ° 4 - HHEESBELILA]
BIG5E ~ HAlR G e A T EE RS
IS R 2 2= ~ WREAE RS Y /7 Ve
B2 (Valdez, 2023) ° HE& » L LA
B I 5 th JE[R] RF B AR 2R AR RENEFI | (A S
5 MEARFREEE » LRI
ERZEESANMES NRE > thERFFHEE
EE 2 S (Sanders, 2019) © i1
AR5 1 SR BINEG 15 B B [ S RS
fh TRERAR B A B2 B JEFR B IR AR » TR
BIGARIE . LB FEE MY ©

2 RSB AEmRERERE
ROESEAIEE

AIZFIE ANt TEHEEENE
SARIHEHE - R BIGHAITE 1 L& IELLA]
S/t ABs=E (trauma-focused approach or
trauma-focused treatment) > tHAZEIE
BURHL A (trauma-sensitive approaches )

(Mersky et al., 2019) o NLURERETESfE
FERIRERIE - BIEGANIE T E BIEAIGHY
RAKRELERE ~ B ER T ML
ol FEAURKAMAALE > BRI A
[FRgEZ 2 ~ 5~ w2~ &1FINn =
7] (Levenson, 2017, 2020) ° IGAIE
WFE R PRI A BRI R PRET B (5 R
B WA B G RUEGE - TR
Il 155 ) 1T B2 R B4 A0 81155 i 8 1 v] B M
R BE R ARG (Berliner & Kolko, 2016;
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Mersky et al., 2019) ©
DIEE{RE s s B S AL [ 2R #E
RSB AIEIGE FHZEANGHIGE ~ 55/
XFr o DERRERR—EkE 22 - BE
HIRBRRE S EEL (Dyer & Chisnell,
2023) ° HIRAIGANIBRE SR B 5 5
Tl 1 T 42 it B 22 2 SO I AR 5 45 3
W BT AR B BOE SCALAE - AR R
HEBAS - LA LATAE T EH
TEHERIEANE ~ BUSRIIE SR 2 (EAR S %
/g~ EF (Bargeman et al., 2022)
LLta g ABRFE RN E 5 LIEE S TH R R
( Becker-Blease, 2017; Sweeney & Taggart,
2018) ©

BB eIrET8E
BERLERUSIE

CarelloEiButler (2014) AJREZ &
FIRERAIGFEM A ZBA T H%EF
HE - BIGHEZHE (Trauma-Informed
Pedagogy ) KTERIGHAIIER TXEFAN - A
& &% TEE -~ EE - SVEFINE

(Stephens, 2020) ° FFEMGHIIEM AL
TEAZEEA MIEW :

—  ERRHZENEBEE
FIRAIGFIEAHEER - L TRIE

PRHL AR B A B Ry R R B B > FARER

SATIRR AR AN (5 ~ HEREIS - FIB 1T &Rl

SHIEORIRE o - TRIBRIEHEEE A
BENE - A BN ERT RO A B
BRI B - DUR B — SE I T =& Bk
B2 AR pES e M ELIIEF 22 (Radis et
al., 2020) -°

Ginwright (2018) FBAEIMGIE £
AIREE AL U RS D BRIl > LR
By E MR 77 B T2 351 2 HY
RENGHRIE E B & AR &) TR /EE
T ? J GinwrightH)E{EG DI 5 DUIE (7] B2
IR TR EFGE TIEEHIBAL » BHRAR
PRt & UARAEE - A BREEE
TEBEBEBR AN EEZT » DRACE A
HOFER > MIERAEREE ([HRE) BGETe R
L@t 7=

K 2 B G HN15 BUE & K18 H LA 5
BRI Rl R B B I R IRRE -
B & Al LG TORBER 2 ) REE
FNEEZ MR L (Thompson & Carello,
2022) o DUEm R AERAEANS - HiER %L
W25 > SR A ERE B E R

L

ol
3

= IR BB EEINEREEER
LEEITRETE

K5 35 B0 PR 2R o0 B AR Y

( American Psychological Association,

2018) HYEFE » BlE RfE o NREAE

HoakEs (IR E AN RECRAREM) - YR

G R BHRERE ~ MRS - AREE - RRKEHE
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JRUIERGRZIE IR > TR EReE
1TREEEIIRE o EBIZEY)E A B L3
FEEEAR 752 (SAMSHA, 2014a) 585
3 A\ By B 98 — KRR > AllE TR
ARG - e ~ B -~ tHERYAl
1% HEREGEHRNKHERG » B8
o Mg A2 > aSEEER
4 (SAMSHA, 2023) e 401 = #rhtiZ
COVID-19f5| #HIERZAIE (Taggartet
al,, 2021) -
E R ZEY) R O R REE

(SAMSHA, 2014b) HAEZEEIGE
o fRERE R — 4 - EEE B
FIH R AIGE 5| 2015+ s E B 5
o MEEEAR - 1g - FREEELEE
EETREE - (LERBLHES - YR
FHEL R IR S BRI E R AE - AlGH
HEMHEEZ - SREIGH e REE T
EZ A TEEEETRIGAIE M GER 5
E4FE > WA S EZHFRGRER
HEELIR It RiF L 138 (Bargeman et
al., 2022; Carter & Blanch, 2019; Smith &
Monteux, 2023 ) °

T FEFEFRNE (Childhood trauma )

HIEGE S IR - B B E & MY
BB R E R 0 DU fE
K| [ERE /] (Bartlett & Steber, 2019) °
LA > SwedoZE A (2023 ) M EEER
EHE2011-2020F FI#EEHE KL » I
B 64%MIRE NG 185K 2Dl E—THE

AR - HIEA17.3% %A MR L
FEEZ:bEcSuiti S4B e i s=iny
HIREIFE > Al [ FETE R A RIS 1
FEFE ~ LR BMPE RN - SR
B B ERAN R & A8 (Centers for
Disease Control and Prevention, 2024 )
5T R B Y B A 30 B FH B A 42 R R
7 HFEE7480(F (Bellis etal., 2019) ©

ESEAHEERAINS ~ EEAIG R EFE
W RSB - BN AR R B & AR R R (R
HARZ Bt Bt TRIARBE AR - Bntt T
W& Ak Btk ks % - B R EEHAIGA
GBI RIS ~ B FIHREE (Levenson,
2017) ° KEERE R 22 5E AIG RN AIRE
B ARG S B R R  ’Ka)
T3 R E LA GE B EE ) -

= BRIEETYEPREBESTRIGA

BT

EBt THEZET (Council on
Social Work Education, 2018 ) & {KE
T A BUR Bl g E IR ME ) JLIE R L RE
71 (EPAS competencies) ° #I¥[HE 1L
R ANG R TEFSHIRE TS

( Specialized practice curricular guide for

trauma- informed social work practice) ©
SRTM > LHERARTE S [ RS AHANPE R R EE
FRERIEH » BEF A At THE 2R &
7 LURBIGHRITE W R B2 HERE
FITER -
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A EE B TE R E A
HHRTRE R IR =R - LU EET i Al 5
HIEBENA LR LILEA SRR 2 LB

(—) BAIAESZEHRENGKR 78
i

TR B2 B ) 31| SR B A2 2 B8 A 31l
T BAEVABEEEHRE > Bk X
BT RS  TEEEMGIM P &
R alE - RIEAGFIEEE iy
A E2 A B 2 T AR RE B R B LR 2 s sk
71 (Hepscher, 2020) - BIGHIIEHE &
FEEE LB HEN - BEREAERE
FEER A b & B AR NP AR A - BAEERE
BRI & B HoE ) [ E Al E
(Hepscher, 2020; Radis et al., 2020) ©

RELS R AMG S 2 BAE > wI{E
BEBEFEIRGERA © 4 ¢ VasquezEd
Boel-Studt (2017) 2R AIGEE IEE
BiRR S it d TFETIHEREE S - 7

HIVESES] « (1) BRAREELAI S AR 2K
BE ¢ (2) AUBRIEREETE : (3) BE
W27 ZEMPEEEANS - (4) FEW
B HRE + (5) PHEREE RAHmAY
B2 (6) SULBEERES) + (7) HERERY

Btk = (8) IBAARVAHEN « A1 (9) HEE#H
HY B HHE A -

FEEFEMAE - B5 LIFTHHR
ERERIERIG K rlRe &6 L@ [ Rk
£ ma - omllE AES ~ e sfh A B

%~ PRI G~ ERERH A an A Ak
MHEVERG X - ZFHAIG%E (Tedeschi
& Calhoun, 2004) ° b - HE AN BTEM
BEER X FEERE - ATReHIE T
FREBEAG RN R - EER E &M
FREHBERE - A EENEE
A TEAMANIGE# KK (Vicarious Post-
Traumatic Growth) (Arnold et al., 2005;
Cohen & Collens, 2013; Weiss-Dagan et al.,
2022) ° HAIGHIEREZE G - 2EERK
GIRAEA B ERE RHERR K HE -
B & thaEH 1 [ A B g A 2 8L Bl #)
M - EEBRIGHIEREPMEAERE
WK FEEL R 1 » TRREST N EZE TIFZIE
A ESER S — L E A A ELIAE o

(=) BEE24E AR REREIBRZL
e

FELREBA A REAR B A RIHAEE &
NGRS Y it BEESY FPNEE (-
K% 8 EI5 (Bent-Goodley, 2019; Carello
& Butler, 2014) - #HHHETH Z A
But » HIERRVIH REBEEERER S
BIME B E#8 (Harrison et al., 2020) -
HLEMFTET - (L TRELEd » GKER
HAEWEE LK (Copeland et al.,
2021; Thomas, 2016) > EEIHERR
% (Branson et al., 2019) ° KEFEERRY
BEER > JRARE M ER — LB NIR - B
B~ AT » EEE AR A
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(Carello & Butler, 2014) - [ PY5E %
TR A BORHEED T > oK B A [FI B FERY
KEAD PR — B2 E E ERE >
T N AR N
AEFE A8 L K KB o

BIBHIESI A THE R » FEE
FEEAE » MRS LLBIR = TS
TEANEGF TRESE A SFHEN T TR
BAe o HOAEBRREEITEE T B S8
T BEF R A — L E BB B
G <~ EE K &)1 (Sanders, 2019) ©
It - BN A A R e IR AR (A B R AR
EAF R RCERR 2 oT o G IRITRIG ARG EZE
HIRE SR E (R EE T -

HTHREZEREREAEER
AR EIR ATV ) HRRAE 2 L B AR ~ X
FEFT] ~ BE IR~ SIEEINEM K
FRVLIRE - A > 525 Hop A~ a5 o 3t
Bl AHAN S EREMHRE o ESER g B IFk
Z B S LR A DU BRI > B
{38 A A B RER RS S P 2 8 SR B
PR » JeftE2 AR AR T HEERREE
AR AR TR - B E BRI E Y
T THM - RIS H FTREE -

fe b B iR PRI ] e i BL A5
MR - B R AR B GAIEEE
PR 0 BT EEBERYE [T Ay

HERE D MMEFE o £ NEIT A
RGBT - ATPEET A\ BLIRIEAAE AR
51 EAtRER Al G e L BEEE
(Vasquez & Boel-Studt, 2017) o HE& »
K—Myrt &g ~ DHEEMY TSR
12 IR B ek S ke B S0 L BB AHRER - 1K
SN fil) B B RS R RE AR RS o

HRIBUGHITERIBEE > 1Ert THIMHER
gt BHGREM AR EBIEE 2 DA R E
Yy » (KINE SR (Sanders, 2019) o
Agllias (2012) B TREGEREL
4o R AERERE F L=
) thRESEML B E o CarelloBEButler
(2014) HIlsHFASIHERG 2 B > I
FERENNER A PR 2 Rl B B L R > T2
5% BRTEANEEE TER GG ENEIG
FRE L o o TR EM B EE A R B R
o BEEEZEAIGAIE 2B » EIERR
TIER AR 2 BEEHR o

(M) EREBHE

=
EEEAIS

hEA RIS EERIRY

HIRATEAREREET] - AHE %
el E EHEIRY (Stanley & Buvaneswari,
2022) » LHZAEHEREHEIE (Lee et
al., 2021) ° tt TEHERTEZCEZ24H K
W - DITERS R EI G T ~ B E R
FIZERR Z - H 25k B Al 5 AH BR 2 b
Kl ~ EAR ~ PR SR RS & 2 B =
(Lewis & King, 2019) e MANHSHIE
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TEHEHELENESNMRE  HEG
ENE ERTIILAEZL (Mersky et al.,
2019) -

Knight (2018) AIgEE & FIEERFA]
BRECTEEMARELE S - MR
HEEHE BT E B ERR RGN -
R 2 2 B R R EDERAGR > R FTA
SFRIE R A - BRNGFTENE EH
B & 5 SR A B 5 2 B B B 55 4H R A
7%~ BMBHIERA] > thResiR B LA E
HiE - AEENEE CESERE - B
ELEZA: 7 RE A IARESLIR (Knight, 2019;
Lewis et al., 2022) ° LewisZ A (2022)
HKIESAMSHA (2014b) AIBMSHIIE A
R SREBHSHIEE EE8E 2R - K
Ry &Za -~ #EE - G1F - F[EE -
TR AL RE

TEHEENRMG B E SHE L > 1Rk
B E|—LEPERE - 40 AARRRVRERS ~ St
MR ERGBINAIGHIE - &5 R
A RS ARG ANTE ~ Bt A Bt
ZRWGHIE A, ~ MR U2 FPATIR -
FIEA T AIGR FERASEESE (Lewis et
al.,, 2022) -

HTEEREEIESEW KVAIGH
TEET

1. BUEF 24 MR B Al —E T
EZHIRE = (1) BUGENEEZER
(2) BIGENEE 2 E s R HER
(3) BIESZE T H At & £15EERTE

RCHIBRE : (4) BB EFEZESEE
(BtEEMA) 5 (5) AIGEREE
ZAERR > AlRE BREEME R 2EN T
TERAGR : LAk (6) BEEHEAEALEMAI
GBHIEIRRIBIRE A (Knight, 2019) ©

2. RIS AN EE B EEE : IR
FRUATEE BIG RIS TR A & BB EE
H (Knight, 2019) © EREUABSREL A A&
EIE BN R L B |
[E ~ BhRA R BEFREA KK L
KRR A PR ] Re & RS R B AR
(Lewis et al., 2022) ©

3. EEY A HHE LR A HRER
R - EEAEE R M B4R
[ TE BBt T2 > M LRI E
TE AR RS AR & M &R > SR EE
R EPME AR E R 2B > MR EE
HIREOEIEZEIS (Knight, 2019 ¢ Lewis et
al., 2022) -

4 EMAEBEIGE T 2R K
R RS ~ BB R A S AR I 2 B R
R > DU B EHE & R AR B AT R %
(Lewis et al., 2022)

o~ ERRUBAERRIRA—
1t THism T2

Dt THMERERE » K— T
AR A AFTRRIZ - IRELE2 AR TH
EZERE IR THEE - (HE - #E
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JESE ~ PHERELDE - f@PE - Eh5 e TIE
JTIEFENG - PO IR AL AERAR LAY
fa o FERT BN G RNE R I LU A GREE
H o SRIM - R TAERAEER E RS LA
FIET TRATHEIE - HrlRe B2 R0
By BB AR AR R R U R - TS EGER
RE M -5 LGER ZBIGAIERRIZRK -
HHEiH Carello (2020a) -~ Radis
N (2020) » LR CavenerflLonbay
(2022) =Rt FREERRE TR
ELEERE 2 IRAE o Carello (2020a) JA#T
T 2 COVID-19Z 1 HAM] » 5] F Harris
ElFallot (2001) #&HiH) FHLIEAIB RIS
5 BI) Joe 55 8 S 7 B P B PR O R I 5
(SAMSHA, 2014a) Z7SHEFEHI > {8
i K2 RIS R 20 ) 22 B B2 35 [ |
( Trauma-Informed Teaching & Learning
Principles) © CarelloEiREECIEFA] :
(—) fRMAEHR - 5 - HFMEENZ

Z: (Z) AMEEREEWAE - (=) FF
BLEG - (MU) SfFERMEAN: (7))

WE ~ BEELERE ; (X) thEIERR s M
() B ~ BREENE - [REAREM -
TG BRI R & R 1 PR ~ S
B ERER AT ~ I E B A Bt R
% EERYIE R g AT EEE R
o R FEYE RS EE BIEE
ftt & EE - DUR#EIME ~ R B3 R
Rl
CavenerflLonbay (2022) Z¥E

Bt TR EA ZBIG AR A
(—) MEREZE: (Z) MR LERE
(=) sxE&1E: (U) ZEIZrER
(1) WeREER s ke (OR) BIR#ENE -

RadisZ A (2020) H|Z2HCarelloEdButler
(2015) > LA AIGHIRIGFIE g RS
(Institute on Trauma and Trauma-Informed

Care) HUEFE » FRL % ~ &EFE -~ G1F A

{EEAIERE DA » T4 H VA SRR o

B RN K — TR n] &

FEHEHIE R R 5

—  IBESENLZER
(—) 438/ MERIE FHNZER

PR T ZERIAN ~ JEOLIRBARE ~ Sia
R ERE AR - ARE R LR RS
[E7E - A RE R B AR rh Y BRI A
KRR o HRE G BERELL - 75
{5 T S TR VR R B Ry B A R Y A R L
B > EEEHINR — Z [ AR B A o

(=) BNEEEE 2R

1. RS G Em A [0 fE Bl 3R
EIEMGAERE - U R EEEAE
A E il P (E A\ 18 B > mE T EIE R A
TEFRAR H R 2 5 [ BT B AR 2 B AR
(Cavener & Lonbay, 2022) ° 41 : t+ T
WERr E B - HeRERS -
ANETE T - KSR ~ B T HE Ik
FELEMARS T - BETAN AR ET K
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JESERER R RS ~ ABEARH - Ko thfE
Tk ~ AR ~ KB RS BUE RIS
MREAENS > HEEEEEFREZIR
I+ o R A PR BN B AR TP 1
RIER G » B EMAESER S 2
AIRREES ~ PR ERTS - HEEM
NERENG (RER ) 1Y e H AR B
(Agllias, 2012) © JRALEEHEE T HEL
B EHFNEER  BEE4AHER
B RE BN B 2 E A B ) B
1040 BRERER T ~ BEERE S AR
HEHEE > A @R ARRMZEIE —E
TAERY (Agllias, 2012; Cavener & Lonbay,
2022) -
2. R E UL - EEE AL
Hh BANEREABEBCEGHRE REE
fée T~ EIERY » Al gt E A EEH —
HIRE) T 0 BREHERE R L -
a0 - HHES (Radis et al., 2020) ~ A
E (Radis et al., 2020) 3¢ H AR
% (Carello & Butler, 2014; Radis et al.,
2020) -
3. FRHLE A SZFEAAD OB S E
TR fEEREr b BEE AR gEE B
FEEHE (Radis etal, 2020) ~ HOEHF,
HREERR (Carello & Butler, 2014; Radis
et al., 2020) - FERFBUEHZEFEEOEH
IR [R] 75 =2 455 - AT IR g R R AT 22 A= R
Wi AME > T8 B A 1 T R 2 kB 22
4 (Cavener & Lonbay, 2022; Radis et al.,

2020) - BEAREBE A ERE LI EER
HEEEE A o (B AR L PR JREE A 23 AH
aEm o AR AR AR EL ) R ERIEZ A
SREM ETE 2 1 B > HERF R LR &2
TG v B O PR AR B U S FF IR & A
(Agllias, 2012) ° 7Eft THEswEE —R L
PRIE o A R B EHIRAIMNYER > B
L ~ FERH L SRR RS 0 Bl
A B HENE

(=) BuasHEs
BEMF LB 5 B D = - #iG
S [EIFE > BISEBREE T v PR
(Carello, 2020b) ° ¥E & AEE/AFH
SNBSS B AR AE
EEN AR LR _ERTH R E BN
A > DI Z 2 B (Shannon et
al., 2014) ot TrEIE0HY) B 7558 A8 B fi 7
M > AT F RSV R E EEL T - £
FUEER) B B85 - B2 EREE AN
PR TELEE A - FREie At ran
BAER » JRals ek e s - 40 ¢ 0
FHEEEARTS (Carello, 2020b) ~ B & 226
PR EES) > R BE R A E R A L IE

¥ (Carello, 2020b) ©

(M) BREBXNZE

bR T EFCRMIR HERE AN - 5 —
B R EHIE R E AR ~ BT
ARiE AL R i op 7k - B AlREER AR Y
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iEXd

AR — R TERAHTHTE HroR RAIZ RS

R G o AR amYY S U
REFFRT » S THSCERRE LOBE 0 A L S
(Radis et al., 2020) ° H{E2w HEE -
ERHE TR AR 0 RARK—24E
HI R RAS B B E A HAERIE - B2AEEE
BT A B TR B AR - (H— L3R
ERVILITFREEUIEZARELRS
7 0 A AR A\ GRRE BT i A EE o
DRI > SR EZEAAE B IE(EZE ~ [RIEEA]
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